
price of orange juice suddenly increases following an unseasonal 
frost in Florida or California. The reason is obvious. They lave 
experienced more difficulty, however, in understanding why the 
price of beef has increased so drastically during the past year. 
Yet. the economic principles involved in both instances may be 
the same. 

Much of the consumer unrest in recent months had its origin 
in what was considered to be "unreasonable" prices. The price 
increase of a year ago for beef productsand the ensuing boycott 
is an example. These boycotts were relatively ineffective because 
the consumer, in failing to recognize the factors responsible for 
the increase. focused on only one participant (retailer) in a large 
complex meat marketing system. What they failed to realize was 
that in those cases where meat prices did fall, the decline result- 
ed, in part, from a reversal in one of the same factors (demand) 
that initially contributed to the increase. 

On the demand side, increasing consumer income and steadi- 
ly increasing consumption of beef products were major factors. 
This was true for foreign marketsas well. The supply of beef pro- 
ducts, on the other hand, had difficulty in keeping pace with 
demand despite rapid productivity increases for the past 20 
years. Despite large increases. beef production in the United 
States was not sufficient. This was due, again. to conditions in 
both domestic and world markets. The world supply of beef pro- 
ducts was down. Major beef exportingcountries were at low pro- 
duction levels. Further. those that did lave products to export 
found lugher prices in markets otllcr than those in the U.S. In 
addition. the world supply of other protein sources was at a low 
point. Finally. world demand for feed grains increased notice- 
ably with the entry of the USSR and China into the world mar- 
ket. 

W i l e  the preceding is not meant as new information to per- 
sonnel in colleges of agriculture, it is mentioned here to illus- 
trate the myriad of factors that affect the price of a product. 
Two conclusions should be noted: ( I )  retail prices are influ- 
enced by many factors and (2) food prices paid by U.S. consurn- 
ers are increasingly being influenced by world demand and 
supply condition. 

Food marketing system 
As noted in an earlier section. the industrialization process 

has resulted in a more complicated marketing system. Thus, in 
turn. suggests the need for greater understanding by consumers 
of the functions of the market systems. This need is especially 
critical in the pricing process. For example. when raw product 
prices fall. consumers frequently expect lower retail prices upon 
their next visit to the grocery store. A time lag between purchase 
of the raw product at the lower price and the finished product's 
appearance on the grocery shelf nny take several weeks. Thus, 
today's fall in raw product prices may not be noticed at the retail 
level for some time. 

The practice by retailers of pricing on a product-mix basis 
instead of product by product has been confusing to consumers. 
This often results in spreading a wholesale price increase or de- 
crease. for 3 specific product throughout the store's product 
bundle. Even when retail prices do change, the overall cost of a 
consumer's market basket may reflect only minimal change. 
Assuming general price stability. a decreased retail price of one 
product may be offset in a consun~er's grocery bundle by in- 
crease for another product. Thus, retail food prices may take 
considerable time to reflect lower raw product prices M K ~  tile 
product-nux is priced as a unit. some of the lower raw product 
prices lose their effect before reaching the retail level. 

Role of Colleges and Departments of Agriculture 
Given the type of program outlined above. how can colleges 

and departments of agriculture become more responsive to these 
consumer needs? Land-grant colleges. through the Cooperative 
Extension Service. have increased personnel and program em- 
phasis in thus area in recent years. So as teachers in adult educa- 
tion programs, consumer marketing economists are already 
active. 

The classroom teacher faces a somewhat different situation. 
but one that is equally as challenging. However, the alternatives 
may be linuted to  (1) formal course offerings or (2) seminars. 

Many colleges now offer a course in consumer economics 
which tends to focuson some of the issues outlined. 

The seminar approach has some advantages over the formal 
course offering. A regularly scheduled senior senunar for one or 
two hours credit provides an attractive approach. Thus allows 
structuring the seminar around student interests. The seminar 
approach would tend to attract students from curricula outside 
of agriculture. Colleges of agriculture. in recent years. recog- 
nized the potential interest in environmental issues and proceed- 
ed to establish programs and courses in that area. These courses 
have att ractcd the nonagricultural student. Current indications 
are that any course focusing on consumer issues would be cqual- 
ly popular. 

The need, interest. and potential exist. It is up to us as teach- 
ersof agriculture to meet the challenge. 
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Career Education: Teacher As Communicant; Student As Consumer 
Parker V. Foster' 

San Diego City Schools 

This paper relates to  the role that is played by teacher- 
training institutions and the role that is played by the faculty 
members in these institutions who are responsible for developing 
educational philosophies in their teachers-to-be. It most particu- 
larly relates to the philosophy of career education: the tenets of 
which have now evolved to a considerable extent in several parts 
of the country. There are at least six basic beliefs that nlust be 
assumed in order to set the parameter within which the posture 
of this presentation is framed. They are: 

1) Federal and State legislation has had, and is having. a large intlu- 
enceon thedevelopment of formal education in this country. 

2) A "work+shic" is stilla part of our society;albeit possibly changed 
in nature from what it hastraditionally been thought to be. 

3) Career choice, in young people, isan ongoing processof'interrrlat- 

ed decisions, spanning a period of  10 or 15 pears. 
4) The mncrpt of  career education is valid, and in no way dcnies a 

student a full range of  options to pursue u7hatever "next step" is 
most suitable for him. 

5 )  Agricultural colleges, by virtue of  their heritage and thc broad 
nngc of  agricultural-type occupations available, are in a coniniend- 
ing position to take the leadership in teacher-training. 

6) Unless there is a significant improvement in thequality orteacher- 
studcnt contact at the junior and senior high school levcls. the ca- 
rccr education philosophy isdoomed to ultimate failure. 

Let us first deal very briefly with the matter oflegislation and 
its effect on educational development. The classic curriculum 
has tended to deal more with educational philosophy than with 
educational legislation - and probably college students prefer 
such emphasis. as legislative subject matter is often thought to be 
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quite boring. Despite this outlook, it seems reawnable to tRis 
observer, that in the 'krxal worla" of appW public ducat ion, 
the enabling l~$i&tion has probably had a greater effect than 
Roussaau, Dewby, a d  all the others combined. It also seems rea- 
muable, that in the long nln, any particular philosophy must m- 
ry imIf by its own momentum; but in the shorter run it proba- 
bly m d s  very little chance of success without an impetus pro- - backing. Indeed, the Land-Grant universities 
are pe act examples of this situation. The genesis provided by 
the 1 862 Act flowed these s&ooIs to  get started with a new 
philosophy of mcqpationdl-type education for the "industrial 
classes"; certahIy a rwoIutionary idea for the point in time at 
which it was promoted. This i s  the importance of any historial 
legidathe ena~tment; its relation to the national condition at the 
b e  of its passage, plus its effect on future legislation. The 
ImdGraaf schooIs were spawed by the 1862 Act and were 
later mrtured by the b i c h  Act promoting research, and the 
Smith-Lever Act promoting agricultural extension as well as the 
Smith-Hughes Act. Conceptually, the phdosophy of these insti- 
tutions was at least partially concerned with the vacational as- 
pects of education. Today we are operating in the f d  months 
of the mmeurrent occupatiooaHy-orien legidation (VEA-1968) 
and Congress is turning its attention to new vomtional legisla- 
tion to meet the needs of a large segment of our population. 

If we accept the fact that legislation has been and s t i l t  is 3m- 
portant to us, then we must turn our attention to the second 
proposition - the existence af a work ethit in our population. I 
feel it is safe to assume that such an ethic still does exist - al- 
though the traditiod Protestant work ethic is not viewed by 
contemp~raries as it has been by older generations. There may 
be a difference between the middle clas and the working class 
work ethics, The middle class ethic teaches the deferral of gratifi- 
cation and introduces a bias towfrds middle class occupations 
and middle class means of entering them. Teaching at the see 
ondary school level has traditionally been considered one of 
these acceptalde middle class o~cupations and at tendance at a 
pubk knd-Grant-type allege an acceptable means of entry. 
Thus, does it not seem lo@aI to irnpgrt this ethic with its att end- 
ant emphasis on eareer education ta the people who are training 
to be *hers and wili thm be in a position to pass on their view- 
pointsto younger students later on? 

If we accept the fact of a born fide work ethic, we must 
approach the problem of career development or career maturity. 
In 1950, the idea was put forth tha* career choice was not a 
"one shot" point jn time event. Today, most educational 
psychologists (includhg Super and Crites) believe that weer  
maturity is a developmental process which spans at least the 
period from age 10 to age 21. This theory is completely compati- 
ble with the cmer education concept which actually has been 
said by same to embrace the entire s p e c t m  of a person's life 
from 'komb to  t a b . "  If career development does, in fact, 
pccur more or kss continuously through the child's school year, 
then if *ems rmsunaMe to ask that teacher training schools in- 
st i l l  this "kngibudinaJ w r k  ethic" concept into the teachers-to- 
be. Indeed, this concept should be infused into the entire cumc- 
ulw that a praspwtie teacher might use with his futwe stu- - - 

dents. 
Career education is a valid concept. At bath the secondav 

school and the university levelsit ha6 often been imagined that ra 
dichotomy exists between career and academic educatiw, 
Those of us who believe in the concept think thal there is na 
dichotomy. No one wishes to deprive any student of his cdtural 
heritage &?'L k pr&mW tbFBugh broadly academiacsums. At 
the same time, we need to mode every  student with the tooh 
qecqyy,for to take a srncessful "next step" inhis proges- X E&H #- fe whatever career track he has chosen ta. foi- 
low. All students shouldhave an appblrtunity to c o n ~ u e - f ~  
education and all students shodd have some sort of skirt avd- 
able to them to selI in the marketplace. Career education is, in 
fact, a reform, a change, and a rwoIution in the total public edu- 
cation system. It is not conceived as being a part of the sysbn:it 
bmisptm. 

The rob of colleges and universities in traiaring people -for all 
aspects of the world of work has eneratad contx~$wsy for w y  
years. l h s  certainTy hits been tnre in agriculiural colleges aad 
state universities. Most pubic universities h&y no doubt Be 
the prospect of some intend turmoil with respect to t h e % k c -  
tion of what to teach and how to teach it. The affects of career 
education in the public schools @re-college level) are &@dy a 
force to  be reckoned with and taa~be~-tmhhg @stitutims are. 
now in a position -that will require w m  m&;rsute ~ ~ ~ n t  
to the impetus. The corrunltment to  carer wpvp 
all the way from adding% taken course or two hersand thereto 
the development of a complete bachelor's dsge p a a g e  that 
will provide an indept h philasophicd "infusion" i o if s recipi- 
ent. The Great Cities Task Force m Voqtianal Educ;Ltim, of 
which t h i s  writer was a delegate at the AVA Convention in At- 
hntta, Georgia, December 1973, did, in fact, take a pasition.that 
a B .S. curriculum in career education be conskl~red by universi- 
ties that train our public school teachas of the future. Re@- 
lea of how we1 colleges prepare individuals for careers, past- 
secondary institutions have the added respmsii@Q of prpar- 
ing people who are cap&Le and how1edp;IbL about tk trstal 
concept of weer  ducation. This cancept has extremely impw- 
tant implications for teacher education program. If mer'edu- 
cation ever achieves its rightful place in caUej$s and universities, 
it must first have been fully developed at t h e  primary and sec- 
ondary levels, artd this will only result if teachers are committed 
to all the elements of career education. One of thp places teach- 
ers can get this commitment is in agricultural colleges. These wI- 
leges have a long tradition of occupational orientation andthey 
train people fw a br@ range of acceptale mi4dle class-type 
occupations. 

Summary 
The principal thesis of this presentation has been hat 1- 

tion has been the main form behind educationd change aad 
improvement. The educatiad philosophies are put into prae 
tice thraugh this legidation. Career education &es not as yet 
have its own legislation ;r so ir must be c d d  ~orwasd at 
time by the strong commitment of those who behein&&- 
mpt. Due to the edtenct: of some sort of mid&* chp w ~ k  
etMc and the longitudinal nature of career d~velopmhk, the 
a & r  ducation philosophy-extending from K thrwgh colleg~ 
is very sound. In order for it to be promed  at the p - c o w  
level, we must have a dedicated and propedy prepared care of 
yaw teachers who can carry the m n q t  though - apedally 
in the absence of any large blocks d fmding tD suppod thesn 
activities which almost surely will be more expensive than the 
traditional approach. 

As always, it is the critical teeher-student rloittact tht&y 
Amunts. The teacher must be trained, and must be enthud to  hr: 
the communicant of career education to his studem, WM SH 
t h e  consumers and who are the ultimate users of th~ "@IEH 
tools" the teacher provides. I believe the agricultural c o l h ~ i i f e  
in a commanding positio~ t o  tak2: a leaderd@ rde b fW 
xE?,pect. 

Thank you. 

1 Prepard for presentation at N ACTA Annual Meeting - Unjversi* of 
Nebrzska, June 20, 1974. 

2 ~ h e  proposed new legislauon, currently being formuhled in 
IYashingt on, will provide for "pre-vocational education" funds. 
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