3. Obtain financial support for
planning and producing needed
films and tapes.

4, Have groups of competent
teachers and technicians plan
and produce the needed ma-
terials.

5. Ask all teachers who are to
use the material to come to a
central location for a summer
institute. Go over the materials
and procedures for using it in
detail.

6. Have subject matter experts
continuously revise the ma-

terials based on the criticisms
and suggestions of teachers and
students who are using them.

This program must be a continu-
ing one. One of the damning criti-
cisms made of visual aids is that
they quickly become out of date,
When material becomes out of date,
it should be dropped. There may
be some guestions as to whether
this material produced in the man-
ner outlined should be placed on
television tape or 16mm film. Tele-
vision tape is more economical. If
television tape facilities become uni-
versally available, the material prob-

ably should be placed on tape. If
the production were to begin today,
perhaps 16mm film would be the
preferred medium. Although pro-
duction of 16mm movie is more ex-
pensive than production of televis-
ion tape, facilities are universally
available for using 16mm film.
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The problem of absenteeism is as
old as our institutions of higher
learning. The majority of colleges
have rules and regulations to cope
with the problem. These regula-
tions vary greatly among the vari-
ous institutions. Some even go far
enough only to require the student
to pass the required tests for the
specific course, regardless of class
attendance, to receive a grade. I
think most colleges have a reason-
able system for dealing with the
problem of students missing classes.
I shall approach the subject from
the standpoint that we as teachers
are responsible for a great amount
of absenteeism. Naturally, class
attendance is a direct result of stu-
dent morale.

The question has been asked
many times: if you give students a
free hand, do they have the per-
sonal resources and the maturity
to make satisfying lives for them-
selves out of their own materials?
If there were no regulations re-
quiring students to meet class, what
would the outcome be? The state
of being free concerning class at-
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tendance is certainly a state of mind
and a state of feeling which will re-
flect individual action. Although it
is obviously not true to say that
only in a free situation can morale
be high, it is true that to have a
free choice requires a high degree
of morale on the part of those who
are participating before it can be
made to work. A free situation also
requires a quality of mutual respect
among the individuals in if, especial-
ly if they are students, who, in the
absence of regulation by the college
administration, must answer to
their peers.

In our highly specialized system
of education within our various
educational institutions, only a very
few have allowed complete freedom
among students. During the 1920's
and 1930's the experimental ap-
proach to higher education was in-
troduced in many colleges. This ap-
proach rested on the idea that in
planning a college educators had an
opportunity to build an institution
in which ideal conditions for indi-
vidual fulfillment could be created.
The theory behind this approach
was that studenis were capable of
self-government for which they
would take full responsibility. The
students were given the responsibil-
ity of formulating rules and form-
ing social groups. In fact, the stu-

.dent body was given complete

authority over such things as in-
fractions of rules and class attend-
ance. The students enrolled in
courses and were at complete l-
berty to advance on their own initia-
tive. In 1952 and 1953 an attempt
was made to get some idea of satis-
faction among students that were
enrolled in one of these institutions.
In response to a questionnaire as to
the least satisfying or most frustrat-

ing experience they had had at the
college, 15% did not answer. Of
the 85% who did reply, 22% listed
as their major {frustration disap-
pointment in a course or a teacher,
17% gave relationships with other
students, and 14% gave frustration
about themselves. In other words,
they were unable to live up to the
standards which they had set for
themselves, Approximately 13%
were dissatisfied with their relation-
ships with faculty members. Fii-
teen per cent listed lack of friends
and 8% said the courses were too
vague.

It appears from this and other
studies of a similar nature that
complete freedom in higher educa-
tion is not the most desirable situa-
tion. I am of the opinion the stu-
dent body will be much happier
and receive much more from its col-
lege experiences with guidance from
college officials in all phases of
campus activities. I have taught in
institutions of higher learning since
1956 and from this experience I
have found that the morale and at-
tendance is better if a few simple
rules are followed. In many cases
the attendance and morale will be
higher in the more difficult sub-
jects. I think the key to the prob-
lem lies within the teacher himself.
At this point I would like to insert
the results of three studies made
which I think are worthy of con-
sideration by us as teachers of agri-
cultural subjects. All three studies
deal primarily with characteristics
that students want in teachers,
R. J. Clinton found from a list of
eighteen qualities that the five most
frequently desired by students were,
in descending order, interest in stu-
dents, fairness, pleasing personality,
humor, and mastery of subject.
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Rousfield, a few years later, pre-
sented the same list of qualities;
and interest in students was most
frequently listed again as a desired
characteristic in college teachers.
Mastery of subject, personality,
organization of materials and clear
exposition were mentioned in des-
cending order.

A third study by Trabue attempt-
ed to summarize the attributes of
419 presidents of liberal arts col-
leges concerning the ideal qualifica-
tions of faculty. His study re-
vealed that presidents of these col-
leges emphasized such character-
istics as emotional stability, friend-
liness, tolerance, and sympathy in
the top positions. From these three
surveys the results clearly indicate
that students and many college
presidents, in the main, are some-
what less impressed by intellectual
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Registrars in many universities
report more than 50% of a given
freshman class fails to graduate.
In this paper this group of students
is considered to be the problem
student which is troubled with one
or more of the perplexities dis-
cussed later. Deans, Registrars, and
Department Heads have spent many
hours in discussions, meetings, and
seminars attempting to solve the
“drop-out’’ problem. The purpose of
this paper is not to offer a solution
to this problem, but rather to re-
mind members of NACTA of the
staggering number of students who
need help. Perhaps our efforts will
not be in vain if we discuss with
the student the problems that af-
fect him.

By and large, the main trouble
for men “drop-out” students is a
weakness in ability. For women, it
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command than by qualities associ-
ated with personal amiability and
social skill. It appears then, if these
studies can be taken at face value,
we as teachers in institutions of
higher education should motivate
our actions toward keeping not only
our intellectual knowledge up to
date but continuously be conscious
of our social relations with stu-
dents and fellow workers.

I think it would be unfair for us
as teachers to sit idly by and allow
a student to continuously miss class
and not be reminded that he is only
depriving himseif, Not many of us
would handle the problem of ab-
senteeism in the same manner. Per-
sonally I allow the student to miss
about five classes, a reasonable
number of cuts, I think. At this
point the student is asked to remain
after class for a short conference.

The Problem Student

THEODORE C. BIGGER
Professor of Plant & Soil Science
Middle Tennessee State University
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is marriage; but undoubtedly many
return to the classroom later to
complete their education. As a
general rule, agriculture faculties
are not confronted with problems
of the women students.

A point that is seldon if ever
mentioned during meetings that
deal with “drop-outs” is this: a pro-
gram of study is established and
the student is expected to adjust to
it rather than adjusting the pro-
gram of study to meet the needs of
the student. For instance, a student
entering college is generally expect-
ed to take composition, history,
chemistry, biology, and a host of
other courses prior to being per-
mitted to enroll in courses he is
more specifically interested in. He
bogs down in low grades and loses
interest in college before he gets
far enough up the academic ladder
to schedule the courses that attract
his interests most.

Listed below are some character-
istics of the problem student and/or
factors causing him to be one.

Lack of ability. As previously
mentioned, this is probably the
main cause for men “dropouts.” In
colleges where selective processes

Many times the problem can be
solved. Of course, as we all know,
many times the problem can’t be
solved. By showing enough interest
in the student to discuss his particu-
lar problem, we will possibly com-
mand more respect. I believe we
as teachers have the responsibility
of conferring with students that
miss class. What can be more frus-
trating to a student and a teacher
than to have a student trying des-
perately to overcome a dozen or so
class cuts.

In summary I would like to em-
phasize that if we as teachers only
remember to practice fairness to all
students, acquire an interest in their
problems, master our subject mat-
ter, organize our materials and have
a sense of humor, our problem of
missed classes and low morale
would partially disappear. '

are used in procuring students, this
is rarely the case.

Studying habits. The student who
fails to achieve proper studying
habits will soon run into academic
trouble. When he strives to do well
and yet receives low grades because
of inadequate study habits and
methods, he frequently becomes
apathetic and disinterested in col-
lege per se. The student short
changes himself grade-wise. From
the academic standpoint, this trait
could very well be one of the major
causes of the problem student.

New pressures. Too many new
pressures on the student from so-
cial, academic, and emotional origins
contribute liberally to the creation
of a problem student.

Emotional immaturity. Many stu-
dents are not ready for the new
freedoms and responsibilities that
go hand-in-hand with college life.
Confusion accompanies low grades
and a loss of interest. This fate is
particularly common with {resh-
men.

Misunderstanding of college pur-
pose. Many students look upon Col-
lece as a place similar to high
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