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Abstract 

Faculty members at rcscarch-based universities 
have been extensively trained in their research discipline 
and are expected to establish and maintain successful 
rese;~rcli programs. Most ol' tlicsc same fii~ulty ri~ernbers 
have received no formal preparation in teaching methods, 
yet arc expected to heconie effective teachers. This is an 
unrealistic expectation that often leads to the use of 
ineffective teaching practices, causing frustration for both 
teachers and students. Such does rlot have to be the case; 
university faculty members crin learn how to reach. The 
Teaching College course h:~s been developed and taught hy 
live senior faculty members in  the College of Agricultural. 
Consumer and En\,ironmcntal Sciences (ACES ) at the 
Univcrsi~y of Illiriois at Urbiuna-Champaign to assist Siiculty, 
staff, and graduate students in obtaining the training 
needed to become effective and enipo\vcring teachers. This 
paper describes the contents and mechanics ol' the Teach- 
ing College course and discusses tQe feedback and rcflcc- 
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tions of its participants and instructors since its inception 
In Fall 1997. 

Introduction 
'I'lic job description ot'the traditional university 

faculty niclnber is currently a topic of intense public 
scru~iny :i~lcl debate (Glassick, 1997). This is especially true 
at research-based irniversities. Faculty members need to 
excel at hoth their research and teaching functions. 
'I'caching s t~~dents  is essen~i:il to the mission of cvcry 
university :uid, thus. to every Siiculty member who has a 
teaching ;ippointment within the university. Most t'aculty 
~iiembers ;it research-based u~iiversitics, such as thc 
University of Illinois at Urbanu-Cha~mpaign (UIUC), are well 
trained in conducting research in their specific discipline. 
l-fo\ve\u-, rnost of thcsc same faculty have received no 
lbrmal prcp:uation in teaching and student learnirig, 
activities that are critical to their professional endeavors 
(I'arini, 1997). 

'1.0 assist faculty membcrs, staff, and gr;~tluate 
students in obtaining the training they need to bccorne 
cffcctive tei~chers. a group of'scnior faculty memhcrs in 
UIUC's College of Agricultul-:~l. Consumer and En\.iron- 
mental Sciences (ACES) Acadcniy of Teaching Excellence 
tlcvelopcd n Teaching College coursc. The first course was 
held in Fa11 1997 and Iins been offered now for four 
consecutive Fall terms. The two main objectives of the 
Teaching College course are to: 1) improve the quality and 
i~nplernentation of instruction, and 2)  develop and foster a 
tc:~ching community for dialogue and sharing best prac- 
tices. silniliu to the communities that have evolved in the 
r-esearch iuid ouucach missions of UIUC. 

-l'l~c oh.jectives ofthis priper ;ire to: I ) tlcscribe thc Acknowlcdgeincnt~: The autliors gri~tet'ully auk~nowlecigc 
the support and cooperation of several UIUC canipus contents arid mechanics of the Tcaching Collcge course 

units, including the College of Agricultural. Consumer and and 2 )  discuss the feedback and reflections of the Teach- 
ing College course participa~lts and instructors since its Environincntal Sciences, the College of Enginecririg. the 

Office of Instructional Resources, and the Campus Terich- inccption in Fall 1997. 

ins Adv:incement Boar 

I8 
NACTA Journal-June 2002 



Course Contents and llechanics 

Description 
The Teaching College course is a prograrii 

designed to assist tenure-track faculty members (especially 
junior faculty), staff (i.e., teaching associates, Iccturers, 
researchers, and postdoctoral personnel), and graduate 
studenti interested in learning how to teach. The global 
objective of the course is to improve the quality (content 
and implenientation) of the participant's instruction for the 
purpose of enhancing student learriing. 'The participants 
are strongly cncouragcd to dialogue about thcir teaching. 
~nside. as ivcll as outside, of cla5s. The class sessions 
typically include theoretical and practical inform;~tion on 
tcaching topics. time for interaction and discussion ufith 
colleagues, and discussion about individual progress and 
specific classroom concerns. Participants develop a 
tcaching portfolio and are involved in peer observation of 
their tcaching. Participants receive t\vo texts for the course, 
Tetrctzittg Tips (h'lcKcachie, 1999) And Toolsfi~r Tenchir~g 
(Davis, 1993) and a year long NACTA membership. In 
addition, participants recci\:e two binders, one Ihr course 
materials and one for the tcaching portfolio they begin to 
build during the course. The coursc has an ever-evolving 
web site. which contains coursc content rnodulcs, as well 
as streaming QuickTinic videos of highlights from some of 
the course sessions and a photo gallery. The URL for the 
course uch  site is: http://~vebct.cet.uiuc.edu. You can 
browse the ACES Teaching Collcgk course tvch site by 
using accstccguest as botli the user ID and pass\vord 
names. 

'I'hc coursc meets on Thursdays, from 5 to 7 P.M. 
for I0 \\leeks in a classroom that has a computer system 
nct\vorked to the \f70rld Wide Web. The Teaching College 
course begins approximately 3 \ifecks after the semester 
starts and finishes approximately 2 uceks before tlie 
scnlestcr cnils in order to help the participarits l0cus on 
thcir teaching responsibilities durirlg the most intense and 
time-sonsunling weeks of the semester. Since the Teaching 
College course occurs over the dinner hour, the partici- 
pants arc served a catered, boxed dinner. Providing dinner 
helps the participant. with thcir schedules and gives then1 
some time to relax before the lesson for the evening begins. 
1% cncoumgc the participants to discuss topics I-elated to 
reaching. either foll~ially Ic.p., a discussion is led hy an 
instructor) or infom~ally as they eat their dinner. The focus 
of these di.scussions varies, but is usually directed to\vard 
the pretpious week's course topic and the practic:~l impact i t  

ha< had on the participant's tliinking or teaching behavior. 
In addition to the 10 regular \veckly class meet- 

ings. the Tcactiing College course participants attend four 
othcr ac~i\~itics: I) the annual Fall ACES Teaching Sympo- 
sium. 7 )  ohser~ation o1';11i experienced teacher tcaching 
their class. -3) the ACES Peer Observation LVorkshop and 
Process, and 4) the Annual All Campus Faculty I<ctreat 

sponsored by the UIUC Teaching Advancement Board. The 
participants arc also invited to attend a t\vo-day Effective 
Teaching Liorkshop sponsored by UIUC's Collegc of 
Engineering. 

Upon completion of the course. each participant i.s 

awarded a certificate of recognition lor his or her prirticipa- 
tion in the course. In addition. a homemade chccsccake 
(made by Dean Barrick) graduation party is held after the 
conclusion of the last class session. 

Specific C o ~ ~ r s c  Objectives 
.A participant \vho completes tlie Teaching Collepc 

course will he able to: I )  plan. implen~cnt. and nlan:lgc 
cl'fcctive in-class and out-of-class instruction, 2 )  apply 
rcscnrch-based tcchniqucs of cffectivc instruction. 3 )  plan 
rind iniplernent evaluations of leaning and instruction. 1) 
interact effccti\,cly with their students. 5 )  makc. effective use 
ofdcpartnicntnl, co l l e~e ,  and campus instructional re- 
sources, 6) develop and use instructional materials. and 7) 
become part of an active teaching cornniunity. 

Selection of Participants 
A few months prior to each Fill1 semester the 

Associate Deun for Academic Prograriis sends a nicrno to 
the seven Departments Heads o f  the Collegc of ACES. 
asking therti to nominate potential cariclidatcs for p:irticipa- 
tion in the Teaching Collcpc coursc. 'I'hc memo encourage5 
Department Heads to nominate new faculty nleirihcrs. staff. 
and graduate students, as well as otl~crs \vho would benefit 
from particip:r[ing in the course. Thc Associate Dean then 
asks those nonlinated if they \vould like to voluntarily 
participare i n  the course. 

Ins tn~ctors  
There are five instructors for tlie course from four 

of the seven C ~ l l c g c  of ACES Departments. Thcrc is albo ;I 
50% graduntc tc:iching assislantship :~ssoci;~ted tvith the 
course. 

Sponsorship 
The course has received fin~~ncial supporc frorn the 

College of ACES, tlie Teacliing Excellcncc Endowment, the 
LVarren K. Wcsscls Academy of Teaching Excellence Fund. 
and four consecutive Provost's Initi;rri\le on Teaching 
Ad\,:~ncemerlt (I'IpC4) grants fro111 the UIUC '1'cacliin~ 
Xdvancemcnt Board. 

Participant Dcniographics 
Participant demographics li)r the coursc arc 

summarized i n  Table 1. To date. tve have offered the 
Teaching College course four tirnes: during the Fall semes- 
tcrs of 1997, 1998. 1999, and 2000. The aver. ,I g c cnrullmcnt 
has heen approximatcly I9 p:irticip:~n~s per semester. In Iia11 
1997 the coursc tvas only open to faculty members. In Fall 
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Table 1. Teaching College course pamcipant demo_graphics for Fall 1997 to Fall 2000. 

'b 
Total enrollment 

Fall 1997 Fall 1998 
20 18 

Faculty 20 
Staff (i.e., teaching associates, 0 

lecturers. researchers, and 
postdoctoral personnel) 

Graduate students 0 

I998 and follo\ving, the coursc was opened also to st:ill'and 
graduate students interested in learnin: how to teaching. 
The gradunte students can enroll i n  the coursc for 0.5 uni~s 
( 2  hours) ol'crcdit. In  ordcr to recei\v course credit the 
gmdu:ite siuderits complete all the Teaching Collcge 
;~ssignrncnts, attend eight one-hour seminars on University 
govcrn;rncc (in the Spring senlestcr), and writc a short 
paper on IJnivcrsity governalvx. The topic o f  University 
pvernancc was selccted because information on this topic 
ivould hc very beneficial for the graduate student partici- 
pints dosiring to pursue academic careers. Speakers li)r tllc 
governance seminars include the Chancellor. Provost. 
Dean. a department head. and 11ic Associate Dcan for 
.,Icadcn~ic Programs. Each spcakcrq>resents hislher 
[wrspcc[ivc on governance lo the group. 

Course Tbpics 
A brief description of the topics taught in the 

Teachitlg College course by session number. including 
>elected references. arc given in Table 2. The course topics 
;Ire distrihuled among the coursc instructors based on 
instructor ititcrest and expertise. Rcle \~~nr  journal article>, 
rcsc:~i-cIi I'inrlinps, and summary inbtructor 11;undouts arc 
included in  each lecture, along \vitli practical tips fro111 
csperienccd teaching practitioners. In ordcr to f'urthcr the 
d ia lo~uc  O I I  tcaching amonp 17cnching College coursc 
classes. I'ul.mcr Teaching College course participants arc 
invited to return to the Teaching Collegc courhc to sharc 
thcir teaching espcricnccs \vitli currenl class ~nclnbcrs. 1\11 

undcrly ing ~ h c ~ n c  ol' the coursc is to help the par-ticipnnts 
learn how to cf'fccti\tcly use :I stutlcnt-centcrcd instruc- 
tional 111oilcl in thcir classmon~s. Tcachers rllust he trained 
10 shift I'l.onl dissclninators al'inl'ormation to In:uingcl.a ol' 
Ic;u-ning I>cli)l.c students \ \ , i l l  bc able to develop higher 
order thinking skills and irnpro\~c [heir abilities to solve 

Fall 1999 
19 

Fall 2000 
1 8 

~)roblerns in a fast and ever-changing lvorld. .A shirt from 
the traditional tcachcr-centered instrucrional model to a 
student-ccntcrcd instruction:~l modcl can improve both 
instructional cllcti\*cncss and the lilt-long learning skill5 
of the students. 

1'i.i~ Observation for Teaching ~~sscssrncnt  1'tr)gram 
11s part ofthc 'I'cacliing College coursc, partici- 

pant5 are in\rolved in ;I peer observation p r o p n l .  Each 
p:~rticipant has tivo teaching mentors; the participant 
selects oric Illentor \\tho is F~miliar with his or her subject 
rnatter (usually from the participant's home department). 
and the course inslructors assign the other mentor from a 
group of'Collcgc of ACES faculty who have volunteered to 
~>:wticip;~(c i n  the Pecr Ohservutiol~ I'or Teaching Assess- 
ment Program. This group includes previous Teaching 
Collepc course participants. Both the participants and all 
tlic mcnlors :\re requireti to participate i n  a three-hour Peer 
Ohscrvation \krr>rkshop conducted by the calnpus's Office 
o l  lnstructinnal Resources (OIR). The particip:ults are 
taught how to conduct an effecti\,c peer observation 
session usillg the Fi\.c-I':lrt Pecr Ohser\,ation System 
dcvclopcd tlirough the joint efforts of' the Collcgc of ACES 
and O I K .  Over the coursc oithc sclnester. participants arc 
ohserved I)!: their nicntor> ior the purpose of i~nproving 
[heir instr.uctional contcnl :und delivery (forrn:~tivc evalua- 
lion), not 1-01. su~i~niativc citrlluation purposes. B:~rrick et al. 
(2001 ) cont;~in> the details of thc Fivc-Part Pccr 0bsen.a- 
tion Systc111. 

Course .Assessment 
Over tlic four scmc~tcrs horh the participants ant1 

tllc  instructor^ lia\,c asscsscil rhc cifecti\feness o f  the 
'li.;lchinp Collcgc coursc. 'l'hc li-cdhack and rcl'lcctions 
obtaineil fro111 hoth groups arc sum~ni~rired bclow. 
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Table 2. Topics taught in the Tcaching Collcgc course by 
session number, including selected references. 

Session I : Learning Styles Sessions 6 and 7: Reflective Teaching .Acti\.it\ 
- -- 

k ~ i l i  1iart1<1p,1111 prtpdrc., .~rid di.l~%cr\ .I hrwl i t , \ \ < ~ ~ ~  I.' .I 
\\: IIII~O~UCC the  con^ C ~ I  ot Icarn~~ig ,I! IC. ,an,! tl?,cr~hz group o l  peer, I'II L,II: ut .c\ cr.11 I~~~-.cI~IIcLI I.!4% 
hot, ~ h c  ctiunc p3nlclp.1111. can rallor ~ h e ~ r  ~n\rn~;r~un.~l c c  rill, L.h.uik ,.I .I! Is,% I t I he p , ~ n l ~ ~ ~ ~ ~ L ~ ~ ~ ~ ~  r?tlcct ,,r, 
d i l i r zn  IO beti.;: r t rc l  tht I~drnlng przicrrncc\ t ~ l ' ~ h r . ~ r  thz~r p:rt,mn.inie In a group ~I.LII\.I,>I~ ,.\ II~! I I~LI~ ;LC?. 
,lud<nl. Thz panlrrp.int. iomplele ihc ( i r c ~ c j r ~  St! lc  and 1hr,~11y-.11 .r~ll-:t..t<.mi.nl a 1 ~,lct,r.lpc i.1 ~h-ir 
Dr.llntztt)r.' dur111g 1111, \rz\lon and \\e di-ru.. lhr Izamr 
cllara~r.r~.t~<a oic.1~11 (;rzgori I 19791 I~J~IIII!: >i>li. 

rac111ng I<.\~III I IIL ~ ~ ~ I ~ I ~ , I I I I \  i\ r1Ic .III~ ~II~IIII~ 

I.,S%II ~I,III\ ,III,I .I ~C/I-~~..IIII.III~III <!I IIIZII r ~ l l ~ . i l l i :  
i : l l~ 'L ' ,q IC,IL.~IIII~: c\l,crlzai.r, 

Session 2: Learning Theories Session 8: :\ssessment of 1-acolh Teaching 

Session 3: Course Development 
and Ilevcls of Cognition 

Session 1: Conducting Elli.cti\,e Lectures. 
Discussions. and Laboratories 

Session 5: .Active Learning and Out  o f  
Clas~roon l  Instruction 

Session 9: Self,\sscssnient: Teaching Portfolios and 
Teaching Philosoph) Statement\ 

Session 10: 1nstructioo:ll Technoloc:. 

Session 10: Participant Kccognition Cercll~ony 



Participarit Feedback 
At the conclusion of each Fall semester. we asked 

h e  participants to reflect on their experiences i n  the 
Teaching College course and complete a course evaluation 
questionriaire (Table 3). They could submit the question- 
naire with or without identifying theniselves. We obtained 
responses I'rom 46 out of 75 participants (approxirnately 
6 1%) over the four semesters. For h e  first three semesters, 
we e-mailed the evaluation forms to the participants after 
the last class session. We found that the return rate, even 
after two reminder e-mails, was rather low (approximately 
49% for the llrst three semesters). Thus. in the Fall 2000 
semester, we asked the participants to complete the course 
evaluation form during the last class session ( I 0 0 8  return 
rate). Below arc the summarized responses to the items 
posed i n  the course evaluation questionnaire (Table 3). 

licsponsc to item one: For all four semesters, 
participan~s report 15 different topics or activities that were 

most useful to them. The participants named each of the 
course topics listed in Table 2 at least once. The four course 
topics cited   no st frequently by the participants were the 
Reflective Tcaching Activity, being named by 20% of the 
participants: Course Development by 12%; Active Learning 
by 1 1 %; and L.c:uning Theories by 10%. The Reflcc[ivc 
Teaching Activity was a good learning tool for both the 
"teacher" as well as "students" in the session. As one 
participant rcsponded, "The most useful [topic or activity] 
was the experience of being a student in the reflective 
teaching exercise. I t  reminded me what i t  was like emotion- 
ally to be faced with new tasks and information that one 
person (the teacher) kne\v and the rest of us xvere supposed 
to figure out and rhat not figuring i t  out i n  view of' one's 
peers can hc a humbling experience." 

Thc p;~rticipnnts mentioned four addition a I ' [terns 
that wcrc most useful to them, which are not specifically 

Table 3. Teaching College course evaluation questionnaire. 

College Teaching Course Evaluation Questionnaire 

We would like you to reflect on your experiences in the Teaching College course. We are eager to obtain your 
feedback to improve the course for future College Teaching classes. Please share with us your candid response to 
each of the following questions. Please be as specific as possible. You can return the form anonymously or with 
your name on it. Thank you. 

1. What course topics andlor activities were most useful to you? Why? 

2. What suggestions do you have for improving the course (i.e., topics, activities, fornlat. timing, organization, etc.)? 

3. Discuss how your approach to the teaching and learning process has changed as a result of this course. Be as 
specific and quantitarive (e.g.. ICES score improvements) as possible and please include \vhat you think may h a w  
brought about/catalyzed the change. 

4. Overall, how satisfied were you as a learner during the Teaching College course? Please check one of the 
following and conunent if you would like. (Note: This question was added in Fall 1998.) 

very satisfied 

satisfied 

unsatisfied 

very unsatisfied 

5. What else would you like to share with us'? 
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l i s t e d  in Tablc 2. These were: I ) t h e  o p p o r t u n i l y  to g e t  to 
know and dialogue ivi th  t h e i r  colleagues about teaching 
( 4 % ) ;  2) h e  Peer O b s e r v a t i o n  U'orkshcrp and P r o c c s s  ( 4 %  ). 

3) t h e  p o s i t i v c  and e n t h u s i a 5 t i c  ; i tmosp l i c re  c r c n t c d  by tltc 
course i n s t r u c t o r s  (2%); and 1) t h e  d e n i o n s t r u t i o n  of 
v a r i o u s  t e a c h i n g  m e t h o d s  by t h e  i n s t r u c t o r s  t h r o u g h o u t  

t h e  course ( 1 %  ). 

Response t o  i t e m  two: O\.er t h c  four. s c t n c s t c r s .  a 
v a r i e t y  or suggestions f o r  i m p r o v i n g  t h e  course. \vc rc  

r e c e i v e d  from ~ h c  p a r t i c i p a n t s  who c o m p l e t e d  t h e  course 
e v a l u a t i o n  q u e s t i o n n a i r e .  Suggestions. grouped hy 1tt.o 

therncs ( C o u r s c  l e n g t h ,  r i m i n g ,  :rnd fortnat: and Improve- 
m e n t s  and changes in c o n t e n t  emphasis). are s i 1 m m a r i ~ r . d  in 
Table 4. As with any rccluest Cor suggestions for i t n p r o v c -  

m c n t .  somc p a r t i c i p a n t s  g a v c  opposing responses. For 
example. f i v e  p a r t i c i p a n t s  s u p g c s t e d  e i t h e r  c o v c r i n g  morc 

material in  each session o r  having Seiver s e s s i o n s ,  while 
t \vo p a r t i c i p a n t s  s u g ~ e s t c d  t h a t  t h e  course be expanded t o  

a ful l  s e r l i c s t c r  ( I5 i n s t e a d  of' 10 w e e k s ) .  

C)\.rr t i tnc .  we have u s e d  p a r t i c i p a n t  s u g g c s t i o n s  

to i m p r o v e  t h e  course. For example. t h e  fir51 year t h c  coursc 
\%,as t a u g h t  the i n s t r u c t o r  p r o v i d e d  "good a n d  bad" 
example syllabi for [ h e  pnr t i c ipancs  from campus courscs. 
One p a r t i c i p a n t  s u p g r s t e d  t h a t  t h e y  bring in t h e i r  own 
syllabus from t h c  c o u r s e  t h e y  arc c u r r e n t l y  rcaching and 
work on t h o s e .  Based on th i s  s u p g c s t i o n ,  the f o l l o ~ v i t i p  

year t h e  i t t s t ruc to r  asked t h e  p a r t i c i p a n t s  t o  bring in  t h e i r  

o \vn syll:thus i f  they tvcre tcaching or t o  locate onc to usc i l '  
t h e y  were n o t  teaching. .Ano the r  esc~mplc is t h e  a d d i t i o n  of' 
[ h e  l e v e l s  of c o g n i t i o n  t o p i c  ( I h b l c  2)  i n  response t o  t h e  

r e q u e s t  lo discuss exam c o n s t r u c t i o n  i n  more d e t a i l .  

Inclusion of t h i s  t o p i c  tvas  also t h e  outpro\+. t l l  of rhc 1999 

Table 4. Summary ofpsnicipant responses for bnprovhg d ~ e  Teaching College course for Fall 1997 to Fall 2000 
(Table 3, Question 2) grouped by nvo themes. The nw.ber in parentheses is the number of puricipants who 
contributed the suggesuon. No number indicates $at only one participant contributed thc comment. 

Course lenglh, tinling, and format 
Cover more material in each session or have fewer xss~ons  (5) 
Stan earlier, like 3:00 or 4:00 P.M. (2) 
Increase length of course to a full semester (2) 
Coosider using a retreat or workshop f o m t  (2) 
Dccrcasc the leneth of each session 

i Increase the amount of reflective teaclung (4) 1 
I - .  

Pracnce different tmes of discuss~on erouvs (3) , _ _  _._.._.. ~~~~ ,r ~- - -  - - . . .  - 
Lcblish new formal me& of contlnumg teachirg dialogue afwr the Teaching College c o m e  is m h e d  (3) 1 
Increase discussion tune for the teaching ph~losophy statement topic (2) 
Kcview olhcr participants' syllabi dunng the Course Devclopmcnt session (2) 
Incruse d ~ c  number of assignnlenlrlactivitia which requue the studenu to apply thcir knowledge (2) - 

I 

Locrrsse the timc for colleague dialogue (2) - 
Use reflective teaching tasks that relate to h e  subject-maner expertise or interest of the students (2) 
Decrease the number of small group activities 

1 Increzse discussion time foi exam consrmctton 

1 Spend nlorc time on how to teach ethics-based content (i.e., content with no right or wrong answer) 
lncreve the time allotted for actually working on nssernbl~ng thc teaching portfolios - 
Use vsigncd readings irom course textbooks mot: in class 

I 

Use peer observers from thc campus Office of [ n s ~ c t l o n d  Resources ! 
Increase one-on-one mtcractions between s ~ d c n t s  and instructors I 

r Include more pncticc on developing lesson plans 1 
r Inir rsc  discussion time for pcdagog~cd issues surrosunding the design and usc ofmmcuonal  technology . . .  

1 Include hands-on panicrpation by die srudenls during dre msmciional technology session I . . - ~ 

Use more than one twc  of leamina swle assessment tool , . - ,  

, Incrtasc dlxussron tune for phrlosophy of gradlog 

I Include niorc teachmg tcchqucs, llkc ttach~ng cntlcal wnung and dunkmg &lls 
Add session(s) for intcrnational faculty, such ns cxplai~~hg the educational system in tlie U. S. 
Add session(s) specific to l e  field of study of thc participants 
Conduct two courses, one for bcglnning and one for more advanced teachers 
Observe each other teaching and give feedback (in additron to the peer evaluation proccss) 
lnvite a guest speaker to discuss in detail somc of h e  research done in Ihc field of cducauon 
Have panicipants peer observe experlcnced tcachcrs, individually or in small groups, and s h e  observations 
Include a scssron on ethical aspects of teaching (e.g., requulng sr~dents lo purchase a textbook you authored) ' 
Invite additional successful instructors to share their best teaching pmclices with the class 

NACTA Joumal*June 2 0 2  



Annual College of ACES Fall 'feaching Symposiuni con- 
ducted by h4. Susic Nrhittington then from Pennsylvania 
State University and now :11 Ohio Stntc University entitlcd 
"Cognitive Challenges for Today's Students." 

Rcspc~nsc to item three: Ninety-three percent of 
the participants I-eported that tlieir teaching and learning 
processes in~proved as a result of participating in thc 
course. Ovcr thc four scmcs[ors. participants listed a 
number of specific changes they had implemented in their 
teaching. Changes reported, grouped by five themes 
(Course preparation, Personal/Teaching skills, Teaching 
methods and active learning tools. Student needs, and 
.4sscssmcnt of tcaching and learning), arc summarized in 
Table 5. Fifty-two percent responded that they be,  an to use 
a variety of teaching rnethods and activc Icarning tools in 
their classroom as a rcsult of thcir participation in the 

Teaching College course. One of the main reasons t h ~ s  
increase occurred was because participants now realized 
they needed to rcach a variety of learners in their class- 
room, based on information presented in the learning 
styles and learning theories sessions. The quotes belo\v 
from two dil'f'erent participants servc to illustrate this 
point. 

"Becoming aware of different learning styles 
may have the bigges~ impact on altering the 
way I te:ich. I will make :I greatereffort to alter 
[my] teaching style, e.g. having more discus- 
sions, incorporating more examples in lecture, 
taking more advantage of different media for 
teaching." 

Table 5. Summary of participant responses to how they think their teaching and learning processes have changed as 
a result of participating in the Teaching College course for Fall 1997 to Fall 2000 (Table 3, Question 3) grouped by 
five themes. The number in parentheses is the number of participants who contributed the suggestion. No number 
indicates that only one participant contributed the comment 

Coilrse preparation 
Defined and shared with the students the overall course objectives and specific objectives for each lecture (5) 
Improved course syllabus. included expectations of the students (3) 
Spent more time and effort preparing for the course than before 

YersonalM'eaching skills 
Became more comfortable and relaxed while teaching (2) 
Improved organizational skills 
Created a more positive classroon~ environment 
Became a better active listener for my students 
Improved my lechire style 

Teaching methods and active learning tools 
Used a variety of teaching methods and active learning tools (24) 
Adopted a student-centered approach to learning (5) 
Increased the use of the web to improve student learning (2) 
Led more focused and effective class discussions 
Applied Bloom's taxonomy of educational objectives to the teaching of the course material 

Student needs 
Increased awareness of different learning styles and used various teaching techniques to accommodate 
different learning styles (7) 
Became more conscious of student needs and expectations (3) 
Encouraged and aided students in understanding the material (concept formation), rather than just 
memorizing it for the exam (3) 

Assessment of teaching and learning 
Developed informal (mid-semester) feedback instructor assessment tools andlor a "feed-fonvard" assessment 
tool for student learning goals (4) 
In~proved exam constnlction practices (2) 
Reflected on and recorded what went on in the classroom after each teaching session, including \vhat went 
wcll, what needed improvement, and ideas for next time 
Reconsidered approach to evaluation and grading 
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Table 6 .  Summary of participant responses to the question "What else would you like to share with us?" (Table 3, 
Question 5), grouped by three themes. The number in parentheses is the number of participants who contributed the 
suggestion. No number indicates that only one participant contributed the comment. 

Additional suggestions to improve the course I 
1 

Hold concurrent sessions on different topics 

: Spread course over two semesters 
I 

Increase the diversity and expertise of the presenters. include faculty from the College of Education 
Require participants to select their mentors before the course begins to include them in more course act~vities 

/ Have a follow-up course for past participants every two or three years 
El~mlnate meal w ~ t h  class 
Prov~de assistance In schedul~ng peer obsentat~on by mentors 
Broaden material covered m course developnient and actlve learnlng sesslons 

-- 

' Insights and/or benefit\ receivcd b! participating in the course 
- 

I 
Gamed practical ~nfom~atlon that will asslst me lo beconling a better teacher (3) 
Interacted u ~ t h  peers w ~ t h ~ n  the College of ACES that I might not othenvlse have gotten to know (3) 
Enjoyed the dlnners prov~ded at the start of class (2) 

1 Textbooks and course handouts make a great teach~ng ~nformation resource (2) 
Glad to pamclpate r~ght  after joining the faculty, because 11 w ~ l l  help me get my teaching off to a good start 
Boosted my confidence and competency in teaching creatively 

. --- - 
I Being a student in the classroom again helped me learn how to teach 

List of teachers willing to have an observer in theirclassroom was very beneficial 
I Appreciated that the course \vas open to graduate students 1 

Course shows that teaching is highly valued in the College of ACES; glad I decided to join the UIUC faculty 
I Expressioris of appreciation and a job well done 

-- / Appreciated the instructors shar~ng their time, energy, knowledge. and insights in an enjoyable and . . 

1 enthusiastic manner (20) 1 
\ ,  

Course logistics and content were very \\ell planned. organized. and esecuted (2) 
I 

"I also learned that not everyone Ic:u-ns like I 
do. ... The learning styles section [ofthc course] 
made it  clearer to me that I need to incorporate 
diffcrcnt teaching methods to accommodatt dii- 
ferent le:lrncrs, and the section g:~vc tile soi~ie 
practical ideas about hotv to do that." 

Overall, m a n  of the participants expressed that 
they \\.ere now illore awnre ol'the n,eetl to l'i3cus on stuclcrlt 
learning and no t  just their tc;tcliing. As onc p:u.ticip;uit 
stated. -'The biggest way my teaching ha> changed i h  th;tt I 
am more awiirc of whether lily students arc ; ~ c t ~ ~ i ~ l l y  learning 
or if I am just teaching." 

Response to itelii four: Question four was not 
included in the Fall 1997 course evaluation form. For the 
other three wnlesters. 50% ol'tlie particip;lnts responded 
that they were "very satistlcd" as a learner d u r i n ~  the 
College Teaching coursc, 47% rcspondcd 111;tt they \vcrc 
"satisfied," and 3% rcspondctl tti:it tl~cy wcrc "unsatisl'ictl." 
N o  "very unsatisfied" responses \\rere rcccived. No 
additional comments from the participants \trcrc received. 

Responsc to iteni five: Comments shared by the 
participants in response to this question. grouped by thrcc 
thcnies (Additional su~geslions to improve the course. 
Insights and/or hcnel'lts recci\.cd by participating in the 
course. Expressions of appreciation and ajoh tvell done). :~rc 
surnniarizcd i n  Tilhlc 6.O\rcrall. participants expressed [hat 
they apprcciatccl the cffbrt put I'orth by thc Teaching College 
coilrsc instructors. ;IS \\..ell :I> the College. to assist the111 i n  
inlproving their teaching Aills. As one par-ticipnnt statctl. 
"11s a new liculty rnernber. I feel that I niadc ;I good choice 
coming to this College. because i t  is my impression that 
teaching i s  more highly v~llucd than at othcr rcsearch 
institutions. The Teaching Collcpc helped create this 
impression bcc~~usc  il is a signal that the College cares 
enough about teacl~ing to put real resource.\ ;lnd faculty tin~c 
into it." 

Itistructors' Reflections 
Overall. we arc very excited about the positive 

cl'kcts the Teaching College coursc is having on improving 
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instruction and on increasing the dialopuc about teaching 
in the College of ACES. Some specific reflections about the 
course are given below. 

As with any course, we see the necd to continu- 
ally update and improvc tlie course content, adding new 
topics and activides each semester, while removing others. 
In addition to trying to provide excellent course contcnt for 
thc participants, we are also trying to share and model a 
variety of best teaching practices in the course. 

LVc also see the importance of sharing the excite- 
ment and enthusiasm each of us has for teaching with each 
new class of participants. We highly value and see the need 
for activc participation by all ofthe course participants. 
O\.cr t i ~ ~ l c ,  3 strong. synergistic bond has developed 
bet\vecn the course instructors, which adds a very favor- 
able dimension to the dyni~mics of thc coursc. We continue 
to encourage other interested faculty members to join us in 
our cluest to irnprovc teaching 110th through the efforts of 
the Teaching Collegc course as well as other avenues. 

We see thc need to encourage the participants to 
conrinuc the dialogue about teaching they have begun 
during the Teaching Collegc course after they complete it. 
The Teaching Collegc: course graduates are encouraged to 
attend various tcaching activities sponsored by the College 
of ACES, including the annual Fall Tci~ching Symposiur~i 
designed to get the academic year off to a solid start and 
the six lunchtime Teaching Seminars held throughout tlie 
academic ycar. I n  addition, thc Teaching Colle,oe coursc 
web sitc contains a chat spiicc that can serve as an ongo- 
ing, on-line discussion space for cohorts of the Tcaching 
College coursc. We also held our first reunion activity for all 
of thc Tcaching College course graduates in Spring 2001 to 
hclp foster interactions across Teaching College classes 
and to hclp cclebratc the impact the Tcaching College 
course has hrtd on encouraging good teaching. Our first 
reunion activity was a t\vo hour lunch timc workshop with 
t\vo one-hour topics: "Portfolios and Teaching Philosophy 
Statements: How have we used them to reflect on and 
improve our tcaching?" and "The Peer Observation for 
Tcaching Assessment (POTA) Program: What have we 
learned?". 

S~rmniary 
We bclievc the Teaching College course is making 

a substantial Ions-term contribution to improving the 
quality ;uid ir~~plementation of instruction and fostering the 
develop~ncnt and growth of a tcaching con~munity in the 
Collcgc ol' ACES at the University of Illinois at Urbana- 
Champaign. We arc in the proccss of conducting a follow- 
up survey to :~sscss the long-terrii kifectivencss of the 
1-caching College course on thc teaching of course partici- 

pants. We appreciate the activc participauon of all of the 
participants over  he last four years and look forward to 
many more Teaching Collegc course classes. We encour- 
age our colleagiles in other colleges LO try it - y0~1'11 like 
the process and the results! 
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Effective Utilization of Faculty Task Forces for Problem Solving 
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Abstract 
Deans and Directors of Academic Programs 

typically utilize a variety of approaches i n  problem solving 
within their specified areas of responsibility. Some of these 
various administrative approaches to problem solving 
include rop down, bottom up, ad hoc delegation, standing 
committee referral, and faculty taskforccs. Administrators 
may use all thcsc various approaches over tirne, depending 
upon the problem one is facing, the resources available, the 
administrative and support staff, and other factors. 

The "top-dotvn" administrative approach to 
problem solving is typically used by administrators for a 
variety of problems. In this case, the administrator does the 
investigation. looks at alternative courses of action, and 
nlakes the decision by himself, or with the counsel of a 
limited number of colleagues. Ttiis style of problem solving 
is a very efficient one, but does not always take advantage 
of other resources available in making decisions. A direct 
opposite of the first style would be the "bottom up" or 
laissez-faire approach, where problems are left to be solved 

' ~ c m  Emeritus 

'Dean 
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by individual faculty or at the unit level within the college. 
In this case, the major college level administrators basically 
leave such problems to be handled at the lowest possible 
level, with little or no interference from top administration. 

The last three approaches are between these two 
extremes. The ad hoc delegaiion approach is typically used 
by Deans for dealing with many problems where there is a 
qualified subordinate to handle the particular problem. The 
individual may be an Assistant Dean, Department Chair, or 
specific faculty members. The standing committee referral 
method is typically used where problems fall within the 
domain of specitic committees. The best examples would 
be in the academic programs area where problems i n  
courses would be referred to curricululn committees, 
questions pertaining to graduate programs to the college 
graduate committee, etc. 

The task force approach typically utilizes an ad 
hoc comniiltce appointed by the Dean to develop rccom- 
inendations for dealing with a specified problem(s). Many 
Deans use this particular approach over time, successfully 
or unsuccessfully! Task forces have a very unique and 
distinct role to play in problem solving. Adr~~inistrators 
should not undertake utilization of a task force for problem 
solving wiihout some cognizance of these transaction 
costs and risks. The major purposes of this paper are: to 
describe the rationale for utilizing the task force approach 
to problem solving, the typical processes utilized in such 


