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Presentation Notes
Let’s take a look at this model from page 15 in the Baron book. This model emphasizes the importance of connecting the results of scientific research to real-world problems and issues. 

Some scientists, and some of you, may get nervous when they see the right side of this model. Many scientists are not comfortable with the role of advocate. Your book quotes Pam Matson, dean of the School of Earth Sciences at Stanford saying, “We all need to be advocates for the use of science in decision making – and that’s an easy place to be.”

Your book goes on to say, “So, perhaps instead of getting stuck worrying about whether or not you should advocate, consider what constitutes appropriate advocacy.” 



http://blogs.nature.com/soapboxscience/2013/02/27/why-we-need-science-communication
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Presentation Notes
A common assumption is that a lack of information or understanding of science fully explains
why more people do not appear to accept scientific claims or engage in behaviors or support
policies that are consistent with scientific evidence. This is known amongst science communication researchers as the deficit model. 

The research on science communication,
however, shows that audiences may already understand what scientists know but, for diverse
reasons, do not agree or act consistently with that science. People rarely make decisions based
only on scientific information; they typically also take into account their own goals and needs,
knowledge and skills, and values and beliefs. 

A related widespread assumption in both the
scientific and science communication communities is that if only science communication were
done “better,” people would make choices consistent with scientific evidence. This assumption
has not been fully tested in diverse situations. And although people may need to have more
information or to have information presented more clearly, a focus on knowledge alone often is
insufficient for achieving communication goals.

This is dsicussed in more depth in this week’s reading: ReportonScienceCommunication.pdf from the Committee on the Science of Science Communication




“A common assumption is that 
a lack of information or 
understanding of science fully 
explains why more people do 
not appear to accept scientific 
claims or engage in behaviors 
or support policies that are 
consistent with scientific 
evidence.”

National Academies of Sciences, Engineering, and 
Medicine. (2017). Communicating Science Effectively: 

A Research Agenda. Washington, DC: The National 
Academies Press. doi: 10.17226/23674.
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Class Description 

• Rationale for online format

• Modules 



Class Description 

Assignments
• Discussion posts
• Elevator pitch
• Environmental assessment 
• Video storyboard 
• Social media plan 
• Media interview 
• Community engagement plan 
• Extension plan 
• Research poster  
• Outreach plan 



Students  

• 23 students
• Majors 

• Agricultural Education and Communication (5 MS, 7 PhD)
• Wildlife Ecology and Conservation (3 MS, 1 PhD) 
• Horticultural Sciences (1 PhD) 
• Entomology (1 PhD)
• Environmental Horticulture (1 PhD) 
• Animal Science (1 MS) 
• Forest Resources and Conservation (1 PhD) 
• Fisheries and Aquatic Sciences (1 PhD) 
• Agronomy (1 PhD)  



Observations 

Many of the students were engaged in citizen science – apart from 
their degree program 

Students had emotional responses to some of the 
assignments/experiences 



Feedback 

“My idea of what science communication is has expanded.” 

“You have to learn to speak the language of your audience.”

“This class shifted my perspective from just expecting all scientists to engage in communication to 
realize the importance of supporting scientists with training opportunities.”  

“I totally didn’t understand Extension before this class. This class helped me understand what 
Extension is and its role in science communication.” 

“This class has helped me learn to be intentional with my communication.” 



Future Plans & Questions

Follow up - @lisalundy or lisalundy@ufl.edu
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Planning to teach again next year. Would love to offer at the undergraduate level, too. 

For next time: Break the class into smaller discussion groups. This was too big of a group and the discussions couldn’t go as deep as I’d like because they were trying to read everyone’s posts. 

Grant idea: Many science students may not have space in their programs (or advisor support) for a whole class like this, but I’d like to develop some modules that land grant faculty can incorporate into research methods classes to offer this training 
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