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INTRODUCTION WRITING PEER COURSE
 The ability to write well is a skill valued by employers BOOTCAMP MODELING REVIEW STRUCT‘URE

 Agriculturaldegreeprogramsusewritingintensive coursestobuildstudents’

4 . _ . Direct instruction Instructors model Instructor provides Writing support built
written communication skills on expectations and how to read a writing brief lecture on how to into course that does
¢ Etordant ft e Iatad i d 7T . . characteristics of prompt, identify key give critical feedback not constitute a lesson,
UCENLS OTten possess anxiely reiaied Writing ana wriling assigniments technical writing, components, and craft to peers; afterward, such as: TA feedback,
. : - including grammar, a thorough response. students provided online resources,
One way to suppqrt students and help them overcome anxiety is through format, and APA Style. tedback to three rubrics. etc.
planned interventions —
« What is not known is which types of interventions students view as more Increased my Written
efficacious and which ones they prefer confidence in my or verbal
METHODS writing ability feedback from
* A researcher-developed questionnaire exploring course interventions and TAs
course structure was created for the study by drawing on literacy literature
* Data were collected via Qualtrics during the last two weeks of the spring
2017 semester
* Population was undergraduate students enrolled in a writing intensive
agricultural leadership course (n = 76); 48.68% (n=37) responded Helped me to Multiple
« Of the respondents, 56.8% (n=21) were male and 43.2% (n=16) were female; better organize opportunities
the average student was 20.57 years old and in his or her second year of my thoughts on to review
college paper and resubmit
* Tests of inter-item reliability were conducted on the four constructs. A assignments

95% confidence interval was used. Scores indicate good reliability: (a) boot
camp, .864; (b) modeling, .878, (c) peer review, .938; and (d) Overall Course
Structure, .748

FINDINGS Helped me

Number of

 Though modeling was the most preferred writing intervention, participants produce a h:i.gh- assignments
did not have a strong preference for any of the three interventions quality written
« Composite scores for each construct were: (a) writing boot camp had a product
mean score of 2.37 with a standard deviation of .739; (b) modeling had a
mean score of 2.18 with a standard deviation of .7/733; and (c) peer review
had a mean score of 2.59 with a standard deviation of .952
 The course structure was the most effective factor in improving writing,
according to participants. Acomposite score for the overall course structure
construct had a mean score of 2.11 with a standard deviation of .676 Helped me Access to
improve my resources

« Among factors in course structure, feedback from the TA was rated the

most effective factor in improving writing with a mean score of 1.73 and a gra.mma,r. or
standard deviation of .804 runctuation
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